
REPRODUCIBLE

Literacy Look-Fors  © 2011 Solution Tree Press  •  solution-tree.com 
Visit go.solution-tree.com/literacy to download this page. 

Figure 1.1.2: Complete Literacy Look-Fors Exemplars and Nonexemplars

Exemplar Nonexemplar

Instructional Moves

Activating-Connecting The teacher generates interest in 
learning, activates prior knowledge, and 
connects instruction to the real world or 
to the solution of real problems.

The teacher does not tap into the 
experiences and background knowledge 
of her students. Lessons are presented 
as they are found in the teachers’ manual 
with no observable modifications for the 
unique make-up of the class.

Affirming-Appreciating The teacher appreciates, encourages, 
praises, or rewards students’ actions, 
attitudes, thinking processes, verbal 
statements, and work products. The 
praise is specific and focuses on excellent 
work products as well as improvements in 
students’ thinking and efforts.

The teacher is seldom observed praising 
or affirming students, and many teacher 
statements are negative, sarcastic, or 
punitive. The teacher often articulates 
the opinion to students that they need 
to develop their own internal motivations 
and should not expect compliments from 
him.

Annotating The teacher adds additional information 
while reading text together with 
students or during a group discussion—
information that students do not have, 
but need in order to make sense of the 
discussion or text. The teacher builds 
background and vocabulary knowledge 
as often as possible using relevant 
examples from students’ experiences.

The teacher does not add information 
to that provided in the textbook, 
information that would enable struggling 
students to make connections to what 
is being taught. She simply assigns 
the story, leaving struggling students 
confused about what the text means.

Assessing The teacher determines both formally 
(through testing) and informally (through 
questioning) what students have learned 
and where instruction needs to be 
differentiated for all students to achieve 
mastery.

The teacher rarely uses informal 
assessments during instruction and uses 
formal assessments only to assign report 
card grades.

Attributing The teacher communicates in 
specific ways to students that their 
accomplishments are the result of 
effort, wise decision making, attending 
to the task, exercising good judgment 
and perseverance, rather than their 
intelligence or ability.

The teacher acts surprised when students 
do well and generally attributes their 
success to either their ability levels or to 
good luck.

Coaching-Facilitating The teacher thinks along with students 
and helps them to develop their own 
ideas, rather than directing their thinking 
and telling them what to do.

The teacher gives the right answers to 
students who ask questions so they can 
fill in the blank, turn in the worksheet, and 
get credit.

Constructing The teacher and students work 
collaboratively to construct multiple 
meanings from conversations, 
discussions, and the reading of text.

The teacher does not work collaboratively 
with students to discuss the meaning 
of a story or article. He tells them his 
interpretation of the text.

Differentiating The teacher calibrates the difficulty of 
learning tasks so as to create the best 
match possible with students’ assessed 
skills and knowledge.

The teacher does not provide additional 
opportunities for learning to students 
who are struggling. Instruction is based 
on the textbook and moves at a pace 
suited to the most advanced students.
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Directly Instructing The teacher uses a direct, explicit, 
systematic, and supportive approach to 
teaching.

The teacher does not directly instruct 
students. All instruction is delivered in 
a whole-class setting and designed for 
average students.

Explaining The teacher tells students what will 
happen in a lesson, what the goal is, why 
it’s being done, how it will help students, 
and what the roles of the teacher and 
students will be during the lesson.

Students seldom have an idea of the 
objective or purpose of a lesson. If asked 
by an observer what the lesson is about 
or what they are supposed to be learning, 
students are unable to respond.

Giving Directions The teacher gives clear and concise 
verbal instructions (supported by written 
directions, picture cues, or modeling as 
needed) that help students see how they 
are going to get from where they are at 
the beginning of a lesson, task, or unit to 
the completion of the task or outcome.

The teacher gives only verbal directions 
for assignments and activities. She does 
not ask students if they have questions, 
and she does not provide visual cues, 
more detail, or a repetition of the 
instructions for struggling students.

Grouping The teacher uses benchmark assessment 
results to group and re-group students 
according to their specific academic 
needs for scaffolded instruction, 
enrichment, or specialized interventions.

The teacher uses only one kind of 
grouping arrangement: whole-group 
instruction. Students never have 
opportunities to work with a partner or 
complete a collaborative group project 
with classmates. The teacher does not 
form small groups to provide extended 
teaching or more practice for struggling 
students.

Guiding Practice The teacher leads students through 
rehearsals of skills, processes, or routines 
to ensure understanding, accuracy, and 
automaticity.

The teacher does not provide extra 
practice during class time for struggling 
students. Instead, he sends worksheets to 
parents asking them to provide practice 
at home.

Modeling The teacher thinks aloud regarding 
the cognitive processing of text and 
physically represents that thinking by 
constructing graphic organizers or writing 
in response to reading while students 
observe.

The teacher does not think aloud 
for students about her own reading 
comprehension, and she does not 
model how to construct organizers or 
write in response to reading. She gives 
assignments, collects work, and gives 
grades.

Motivating The teacher encourages, inspires, and 
stimulates his students to achieve both 
personal and group goals by scaffolding 
instruction, affirming academic efforts, 
and providing extrinsic rewards as 
needed to jump start struggling students.

The teacher uses teaching behaviors that 
undermine student motivation. Examples 
of this are competition rather than 
cooperation, public grading, very easy or 
boring tasks, giving negative feedback, 
and highlighting students’ failures. Other 
examples include attributing students’ 
successes and failures to luck, ability, or 
task difficulty, scapegoating students, and 
administering frequent reprimands.

Nurturing-Mentoring The teacher communicates positive 
expectations and a caring attitude, and 
takes a personal interest in the success of 
students.

The teacher uses teaching behaviors that 
communicate low expectations, apathy 
regarding the success of his students, 
and a distant attitude toward students.
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Questioning The teacher uses a variety of questioning 
techniques and types of questions to 
stimulate students’ thinking, while also 
teaching students how to ask and answer 
their own questions.

The teacher uses one type of question, 
often questions to which she has a 
preconceived answer in mind. A small 
group of students in the classroom 
answer almost all of the questions that 
are asked.

Recapping The teacher summarizes what has been 
concluded, learned, or constructed 
during a given lesson or discussion, 
tells students why this new learning is 
important, and lets them know where 
they can apply it in the future.

Lessons end abruptly with no closure, 
and the teacher rarely summarizes what 
was accomplished or learned.

Redirecting The teacher monitors the level of student 
attention and engagement and uses 
a variety of techniques, prompts, and 
signals to regain or redirect students’ 
attention to the learning task. The 
teacher is able to transition students from 
one activity to another with minimal time 
loss.

The teacher does not regularly pay 
attention to students who are off 
task. When he does, he has a limited 
repertoire of attention-getting signals, 
with most of them being negative in 
tone.

Reminding The teacher causes students to 
remember or think more deeply about an 
idea or concept that has been previously 
taught, or restates something that has 
been previously taught in a novel way to 
ensure their remembering.

The teacher does not consider that 
students might need reminding and does 
not help students make connections 
between the learning of today and prior 
learning.

Reteaching The teacher teaches recursively by 
repeatedly coming back to important 
skills, concepts, outcomes, or standards, 
giving students multiple opportunities to 
achieve mastery.

The teacher teaches a concept or skill, 
tests students, considers the concept 
taught, and moves on without regard 
for the students who have not achieved 
mastery.

Scaffolding The teacher supports students at their 
independent learning levels, enabling 
them to solve problems, carry out 
tasks, master content and skills, utilize 
appropriate cognitive strategies, and 
generally achieve goals that would 
otherwise be impossible for them.

The teacher consistently responds to 
students as though they are totally 
responsible for their own learning He 
does not scaffold difficult material for 
struggling students and frequently says 
to students and colleagues, “Well, I 
had to get it on my own. Nobody ever 
explained it to me.”

Teacher-Managed Instructional Activities

Teacher-Managed 
Phonemic Awareness 
Instruction

As appropriate to the assessed needs 
of students, the teacher directly and 
explicitly teaches students how to blend 
sounds to make words and how to 
segment words into sounds.

The teacher models the individual sounds 
for students and says the word fast, 
but does not provide opportunities for 
struggling students to say the sounds 
and say the word fast in unison enough 
times over a period of days to master 
blending sounds to make words.

Teacher-Managed 
Word Identification 
instruction

As appropriate to the assessed 
needs of students, the teacher 
directly and explicitly teaches the 
alphabetic principle, sound-spelling 
correspondences, and the application 
of this knowledge to the decoding of 
unfamiliar words.

During the reading of the story, the 
teacher suggests that a student get the 
first or second letter(s) started and then 
guess at what the word is. Struggling 
students become confused and adopt a 
guessing habit, which will lead to fluency 
and comprehension problems at the next 
reading level, if not sooner.
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Teacher-Managed 
Spelling Instruction

As appropriate to the assessed needs 
of students, the teacher directly teaches 
the following linguistic skills needed for 
proficient reading and spelling: phonemic 
awareness, orthographic knowledge, 
morphological awareness, semantic 
knowledge, and mental orthographic 
images.

The teacher randomly selects dissimilar 
words that have not been analyzed for 
their various linguistic properties, thereby 
setting struggling students up for failure.

Teacher-Managed 
Fluency Instruction

As appropriate to the assessed needs 
of students, the teacher directly teaches 
the following linguistic skills needed for 
proficient reading and spelling: phonemic 
awareness, orthographic knowledge, 
morphological awareness, semantic 
knowledge, and mental orthographic 
images.

The teacher expects students to read 
books that are too difficult, resulting 
in dysfluent reading full of errors. The 
teacher constantly interrupts students to 
correct those mistakes, and the students’ 
reading becomes more tentative. Oral 
reading becomes a word-by-word 
reading performance that does not 
contribute to fluency.

Teacher-Managed 
Vocabulary Instruction

As appropriate to the assessed needs of 
students, the teacher directly teaches the 
pronunciations, spellings, and meanings 
of words students need to understand 
text.

The teacher regularly expects students 
to look up the definitions of new words 
in the dictionary and write sentences. 
She does not supply student-friendly 
definitions or give students a scaffolded 
approach to writing the sentences. 

Teacher-Managed 
Comprehension 
Instruction

As appropriate to the assessed needs 
of students, the teacher directly teaches 
students how to extract and construct 
meaning from text using the seven 
cognitive strategies used by skilled 
readers, and consistently models those 
strategies for students by thinking aloud 
about personal reading comprehension.

The teacher assigns short paragraphs 
to be read, each with three to four 
questions. Students complete the 
assignment independently, and trade 
and grade each other’s worksheets. The 
teacher takes the grades orally for her 
gradebook.

Teacher-Managed 
Reading a Lot 
Instruction

As appropriate to the assessed needs of 
students, the teacher directly motivates 
students to become lifelong readers and 
learners.

The teacher communicates verbally 
to both students and colleagues that 
it is not his job to manage students’ 
independent reading. He relies on 
parents, the school librarian, and 
Accelerated Reader to motivate reading.

Teacher-Managed 
Writing Instruction

As appropriate to the assessed needs 
of students, the teacher directly teaches 
students how to write in response to 
reading, or in the service of reading 
comprehension using various written 
formats (such as drawings, graphic 
organizers, short answers, essays, and 
reports).

The teacher has students writing their 
own books based on a predictable book 
(a book that repeats one set of words on 
each new page) as a group activity. They 
copy the words she has chosen for them 
on their papers.

Components of Teacher With-It-Ness

Climate Management The teacher creates a positive and 
productive classroom environment 
in which all students achieve to their 
maximum potential.

The teacher rarely makes positive and 
affirming statements and seldom smiles 
or speaks in a personal way to students. 
Students are rude to each other as well 
as to the teacher, and low achievement is 
the norm.
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Lesson Planning 
(Designing)

The teacher designs well-organized 
lessons using the elements of lesson 
design that are appropriate to the 
content and differentiated as appropriate 
to students’ needs.

The teacher seldom has a written plan 
for a lesson. Her lesson plan book is filled 
with page numbers of various textbooks, 
rather than learning objectives that 
students need to master as a result of her 
lessons.

Lesson Presentation 
(Delivery)

The teacher uses effective 
communication skills, organizes an 
appropriate number and variety of 
instructional activities, and selects 
appropriate instructional moves and 
presentation techniques.

The teacher has difficulty delivering a 
lesson with a beginning, middle, and 
conclusion. The teacher frequently injects 
sidebars and off-topic comments into 
the lesson that distract both him and his 
students.

Lesson Management The teacher regularly checks for 
understanding during lessons and makes 
mid-course corrections to instruction 
(fine-tuning content, difficulty, or pace) to 
ensure that students can understand.

The teacher is unable to attend to more 
than one stimulus at a time and is unable 
to make adjustments to the lesson 
pace or difficulty during the lesson. The 
teacher frequently loses the attention of 
the entire class and is seldom able to re-
engage students in a positive way.

Time Management The teacher uses allocated learning 
time productively, thereby maximizing 
academic learning time for all students 
and interactive learning time for students 
at risk.

The teacher wastes a great deal of time 
talking about things that are unrelated 
to lesson objectives and students are 
frequently engaged in inappropriate 
behavior while the teacher is talking. 
There is no evidence of organizational 
routines or timesavers.

Student Engagement The teacher productively engages 
students in teacher-directed lessons, 
facilitates cooperative work with other 
students and provides appropriate levels 
of student-managed learning activities, 
thereby ensuring that all students achieve 
to their maximum levels.

The teacher seems unaware of the 
large amount of wasted time in her 
classroom, during which no active 
instruction is occurring. Either students 
are not engaged in any type of student-
managed learning activity, have not been 
given directions to begin an activity, are 
waiting for another task, or are not being 
supervised.

Student Management The teacher handles conflict and 
confrontation with authority, calmness, 
and confidence. The teacher is able to 
prevent, forestall, anticipate, and disarm 
behavioral problems with students.

The teacher makes many negative 
statements, including comments that 
reflect her dislike of certain students. 
Students are often confused about 
what they should be doing and how 
they should be doing it, indicating that 
behavioral expectations have not been 
taught to them.

Organizational Routines The teacher designs, teaches, and 
implements a variety of organizational 
routines to facilitate the movement 
of students, the flow of paper and 
instructional materials, and the 
adherence to schedules.

There are no apparent routines for 
students during transition times, 
beginning of the day, or ending of the 
day. Students appear disorganized and 
are often asking questions of one another 
such as, “What do we do now?”
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Academic Routines The teacher designs, teaches, and 
implements a variety of academic 
routines that facilitate and motivate high 
levels of literacy learning.

The teacher makes attempts to engage 
students in cooperative work, but has 
never explicitly taught them the social or 
organizational routines that would help 
cooperative work go smoothly. Students 
are talking at the same time, or one 
individual has taken over the group and is 
not letting other students have a turn.

Social Routines The teacher designs, teaches, and 
implements a variety of social routines 
to ensure positive and productive 
interpersonal communication and 
relationships between students.

Student behavior does not give evidence 
that they have been taught specific social 
routines. Observed class discussions 
often degenerate into shouting and hand 
waving to get the teacher’s attention.

Rules The teacher designs, teaches, and 
implements a set of principles to guide 
students’ behavior and attitudes.

There are no behavioral expectations 
or rubrics posted in the classroom, and 
the teacher seldom reminds students 
or refers them to principles or values 
that should guide their behavior and 
attitudes.

Rubrics The teacher designs, teaches, and 
implements a variety of performance-
based assessment tools (rubrics, 
checklists, or rating scales) to 
communicate behavioral, social, and 
academic expectations to students.

There are no posted rubrics for student 
behavior or work products. The grades 
on displayed student work exhibit a 
haphazard evaluation system.

Student-Managed Learning Activities

Student-Managed Word 
Identification Activities

As appropriate to their assessed 
independent reading levels, students 
are able to successfully apply phonemic 
decoding skills to identify new words.

Students are expected to attend to 
instruction and complete work products 
at levels far below their assessed 
independent achievement levels.

Student-Managed 
Spelling Activities

As appropriate to their assessed 
independent reading levels, students 
are able to successfully apply phonemic 
awareness skills, orthographic 
knowledge, and morphological 
awareness to correctly spell words.

Students are not accelerated to more 
challenging levels of word study to 
increase their knowledge of higher level 
spelling skills in areas like morphology.

Student-Managed 
Fluency Activities

As appropriate to their assessed 
independent reading levels, students are 
able to read with fluency so that working 
memory is available for the ultimate 
purpose of reading—extracting and 
constructing meaning from the text.

Students are expected to read and 
discuss text that is far below their actual 
assessed reading level.

Student-Managed 
Vocabulary Activities

As appropriate to their assessed 
independent reading levels, students are 
able to successfully acquire and use new 
words that are directly taught as well as 
use context clues and other strategies to 
determine the meaning of new words in 
text.

Students are not challenged by the type 
and amount of advanced vocabulary of 
which they are capable of mastering.

Student-Managed 
Reading Comprehension 
Activities

As appropriate to their assessed 
independent reading levels, students are 
able to successfully apply appropriate 
cognitive strategies to extract and 
construct meaning from text.

Students are not challenged to extract 
and construct meaning from more 
difficult texts in a small-group setting.
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Student-Managed 
Reading a Lot Activities

As appropriate to their assessed 
independent reading levels, students are 
able to engage in mindful silent reading 
of a large volume of text, both in and out 
of school, at gradually increasing levels of 
difficulty, with personalized accountability.

Students are reprimanded by the teacher 
for the amount and kind of reading they 
do in class, especially when this reading 
is done during instruction that is well 
below the students’ ability level.

Student-Managed 
Writing Activities

As appropriate to their assessed 
independent reading levels, students 
are able to write in response to reading 
in various formats (such as graphic 
organizers, short answers, essays, and 
reports).

Students are not expected to write to 
a higher standard and often slip into 
careless thinking and writing habits, 
thereby depressing their achievement.

Self-Management Skills As appropriate to grade levels, students 
are able to exhibit the traits of highly 
successful students: responsibility, 
perseverance, dependability, diligence, 
motivation, orderliness, self-control, 
punctuality, attentiveness, and 
enthusiasm.

Students frequently develop 
nonexamples of these character traits 
when their academic needs are ignored.

Metacognition About 
Learning

As appropriate to grade levels, students 
are able to think about their own learning 
in the context of these six learning 
concepts: read, reduce, organize, 
process, connect, and reflect.

Students are not taught how to 
think about their own learning and 
consequently do not develop strategies 
to employ when work eventually 
becomes more difficult in advanced high 
school and college courses.

Classroom Artifacts

Classroom Libraries The classroom contains a variety of 
books at various levels so that all 
students can find accessible text to read 
independently.

The classroom library does not support 
the range of independent reading levels 
found in the students of the class.

Student Vocabulary 
Notebook

The vocabulary notebook contains a 
collection of the new words students 
have acquired during literacy instruction, 
words they have encountered in their 
own independent reading, and words 
the teacher has taught indirectly in the 
classroom.

Students are not expected or even 
encouraged to maintain a vocabulary 
notebook, thus decreasing the likelihood 
that they will experience the number 
of encounters with a new word that is 
needed for mastery.

Student Reading Log The reading log contains a brief entry 
for each book a student has read 
independently in the classroom. The log 
contains the title, author, and a one- or 
two-sentence summary of the book, a 
statement of the moral of the story, or the 
main idea.

Students do not maintain any record 
of their reading either in or out of the 
classroom. Hence, the teacher has no 
data to inform her decisions regarding 
the amount students are reading.

Posters and Charts Charts containing steps or prompts 
to scaffold students’ decoding of big 
words or use of cognitive strategies are 
displayed where students can easily see 
them and consult them when working on 
assignments.

There are no posters in the classroom 
in support of specific standards or 
outcomes. If there are posters, they have 
been purchased and seem not to be 
related to the curricula, but rather serve 
as decoration.
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Student Literacy 
Centers

Student literacy centers are clearly 
labeled and furnished with organized 
materials that are easily accessible to 
students.

All instruction is whole group, regardless 
of the grade level, and there are no 
student literacy centers where students 
can learn to self-manage their reading 
and writing at their independent reading 
levels.

Content Standard or 
Lesson Objectives

As appropriate to the grade level, the 
content standard or lesson objective is 
stated in student-friendly language.

Content standards and objectives have 
been copied from a binder and have not 
been translated into student-friendly 
language.

Exemplary Student 
Work

Exemplary student work is displayed on 
the walls and boards both inside and 
outside the classroom.

There is a great deal of student work that 
is suspect in terms of its production by 
students (as opposed to parents).

Word Wall As appropriate to the grade level, 
important academic and content words 
are displayed on a word wall.

When questioned, students appear not 
to know what the word wall is, why it is 
there, and what function it serves in their 
classroom.

Graphic Organizers Graphic organizers to summarize stories, 
articles, important concepts, or academic 
vocabulary are displayed and frequently 
used as examples by the teacher.

If there are graphic organizers posted in 
the classroom, they were not created by 
students in conjunction with reading for 
meaning or organizing to study for a test.
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